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Abstrak 
Penelitian tindakan kelas ini dilaksanakan dengan tujuan meningkatkan pemahaman 
membaca siswa pada teks deskriptif di kelas delapan SMP Negeri 20 Sigi dengan pendekatan 
pengajaran bahasa yang komunikatif.  Subjek penelitian ini adalah siswa kelas delapan B yang 
berjumlah 20 siswa, 12 siswa laki-laki dan 8 siswa perempuan.  Penelitian ini dilakukan dalam 
dua siklus dengan tahapan perencanaan, pelaksanaan, observasi, dan refleksi.  Setiap siklus 
terdiri dari empat kali pertemuan. Tiga kali pertemuan yakni melakukakan proses belajar 
mengajar memahami teks descriptif dengan prosedur tiga fase membaca, sebelum membaca, pada 
saat membaca, dan pada akhir membaca yang mana pada saat membaca juga terbagi dalam tiga 
tingkatan pemahaman membaca.  Satu kali pertemuan dilakukan untuk mengevaluasi pencapaian 
individu setiap siswa. Standar minimum kesuksesan siswa secara individu dalam proses belajar 
adalah 70 dan standar kesuksesan secara menyeluruh adalah 80% dari keseluruhan jumlah siswa 
mencapai nilai 70. Hasil penelitian ini melalui tes pencapaian telah menunjukkan bahwa pada 
siklus satu hanya terdapat 6 orang siswa atau 30 % siswa yang mencapai target ketuntasan. Hasil 
pada siklus dua menunjukkan adanya peningkatan karena sejumlah 18 orang siswa atau 90 % 
siswa mencapai target ketuntasan. Berdasarkan peningkatan jumlah siswa yang mencapai target 
ketuntasan pada siklus kedua, maka dapatlah disimpulkan bahwa pembelajaran dengan pendekatan 
pengajaran bahasa yang komunikatif dalam memahami teks deskriptif pada siswa kelas delapan B 
di SMP Negeri 20 Sigi adalah efektif dalam  meningkatkan pemahaman membaca siswa pada teks 
deskriptif. 
 
English as the requirement lesson for 
National Examination certainty require 
students‟ comprehension. Comprehension 
should be put as the priority since it aids 
students to encounter National Examination. 
Although English covered by four skills but 
unfortunately only reading and writing are 
examined in National Examination that 
required comprehension. Reading get huge 
sharing portion comparing to writing while 
reading comprehension consist of several 
text type which one of it is descriptive text. 
The criteria of the National Education 
regulate in Government Regulation Number 
32, 2013 as the guidance or the general 
overview of the part that should be involved 
in the reading comprehension examination. 
This regulation also controls all the four 
lesson which are parts of the National 
Examination. 
The regulation certainty not only for 
National examination, moreover it is a 
guidance for the daily teaching and learning 
process because the curriculum and the 
achievement standard of National 
Examination completion are related. Teacher 
somehow have to consider the connectivity 
of the daily teaching learning process and the 
National Examination standard and criteria 
that has to be  achieved at the end of the  
Junior  High School Level.  It means that 
KTSP and K-13 as  the recent  curriculum  
designed  for Indonesia Education System 
should be synchronized to the outcome 
demand for students in English  
Comprehension particularly reading. 
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Reading actually could be developed 
into two different point, Reading Skill and 
Reading Comprehension.  When it concerned 
only on the way students read the text, it 
indicates that teacher intends to develop 
students‟ reading skill while at the time the 
teaching and learning focus on how students‟ 
understand a certain text of reading then 
teacher in this matter concerned on 
improving students‟ reading comprehension.   
However, no matter on which point is 
teacher intend to focus on, the essential thing 
is not on the part of reading but it is on how 
those part of reading could be compiled the 
reading achievement requirement.  In other 
words, it is more on the outcome that are 
expected to be fulfilled because basically 
those part is interconnected particularly to be 
succeeded in Junior High Level. 
The problem emerges when students 
could not get the minimum standard of 
achievement as it is supposed to be achieved 
for accomplishing the Junior High level of 
education for final semester test.  The cause 
of that surely related to student‟s 
comprehension because National 
Examination graduation criteria and KTSP 
reading criteria based on comprehension 
category.   The category just alike Dallmann, 
Rouch, Char, and De Boer (1982) explain 
that it is consist of finding main idea, 
selecting significant details, following 
directions, answering questions, arriving at 
generalizations and coming to conclusion, 
predicting and evaluating. This category 
certainty  applied for reading class starting 
from the first grade of Junior High at any 
public school in Indonesia till the end of this 
level. This comprehension category also 
applies in descriptive text. 
Grade Eight Students of SMP Negeri 
20 Sigi reading comprehension test result 
eferring  to descriptive text indicates a 
problem based on the accomplishment 
criteria. Only six students out of twenty-three 
students of the grade eight B could answer the 
questions related to descriptive text properly 
and get the passing grade on the final 
semester examination.  It means that only 
30% students could fulfill the minimum 
criteria of English reading test while 60% are 
failed. It is a serious condition that needs to 
be solved in order to prepare the student for 
encountering national examination. Grade 
eight students‟ achievement express that 
regular teaching approach for reading 
comprehension could not be a solution for 
students‟ problem based on classroom 
observation. 
Teacher applied conventional method 
which depress students‟‟ creativity because 
teacher as the center who provides the whole 
answer when students could not find the 
correct answer. It has bad impact to students 
if students also have minimum prior 
knowledge and lack of vocabulary.   This 
phenomenon happens in the Grade Eight B 
students of SMP Negeri 20 Sigi. Thus, it 
becomes the base for developing appropriate 
teaching approach on eight grade students so 
they could be able to comprehend reading 
especially descriptive text and next they 
could encounter any demanding competences 
providing in National Examination. 
The problem of this research is focused 
on observing grade eight students at SMPN 
20 Sigi in reading class activity and teacher 
in applying the communicative language 
teaching approach and how is it assists 
students to  comprehend  reading  
particularly descriptive. The level of reading 
comprehension measurement is on literal 
reading, inferential reading, and on the 
surface comprehension of critical reading 
based on the requirement questions for 
descriptive text as it is stated on the criteria 
for National Examination preparation.   This 
research will focus  on  students‟  
comprehension  in answering questions 
which categorized into literal,  inferential,  
and  critical  reading. Simply,  this  research  
purposed  to  describe reading 
comprehension improvement of grade eight 
students at SMP Negeri 20 Sigi particularly 
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descriptive text through Communicative 
Language Teaching. 
Deriving meaning as the purpose of 
reading is the comprehension process which 
the essential things for the English foreign 
language learner to overcome well as 
Dalmann et.al. (1982) declares that without 
comprehension then no reading takes places, 
thus reading and comprehension cannot be 
separated. Alderson (2000) asserts the same 
opinion about it by explaining 
comprehension as while the process of 
interaction is being running, the reader is 
undergoing a process of understanding the 
text, that is called comprehension. Hence 
comprehension is a "creative, multifaceted 
process". Comprehension is also recognized 
as an acquiring process while Hill (2011) 
define acquisition as a process of language 
comprehension which is in language learning 
process is suggested to be achieved in order 
to gain the meaning of language.  Based on 
that, reading nowadays is not only as a 
matter of comprehension but it is a part of 
acquiring language process.  Today language 
is not only to be learnt but it is supposed to 
be acquired including reading. 
Technique of acquiring reading for 
comprehension purpose could be 
implemented through communication as 
Harmer (2004) assert that meaning based 
learning will be fulfilled through speaking 
activity. Referring to principal of acquisition 
based on Krashen (1982) that acquisition is a 
subconscious or spontaneous process, teacher 
should arise students subconscious learning 
by stimulating them to speak or to practice 
verbal communication. That technique 
derives students to reading comprehension as 
well as reading acquisition, thus 
communicative approach development is 
needed to gaining reading comprehension 
through subconscious learning process. 
According to Tankersley (2003), 
reading comprehension is dependent on 
three factors. The first factor is that reader 
has command of the linguistic structures of 
the text. The second factor  is  that  the 
reader  is  able to  exercise metacognitive 
control over the content being read.  This  
means  that  the reader is  able to monitor 
and reflect on his or her own level of 
understanding while reading the material. 
The third and most important factor 
influencing comprehension is that reader has 
adequate background in the content and 
vocabulary being presented.  Absolutely the 
whole factor influence readers most in 
comprehending reading, but the third become 
the urgent in reason most of students in 
remote area are lack on prior knowledge for 
reading comprehension. Remote area 
teachers should consider these factors 
particularly the third in order to assist 
students to comprehend reading text because 
again comprehension is the root of reading 
and they cannot be apart. 
Comprehension divided into three main 
domains that commonly recognized in 
reading comprehension. 
a) Literal  Reading,  that  understanding  the 
meaning directly as it is written or stated 
on the text. 
b) Inferential Reading, understanding and 
combining and use their own knowledge 
to come up with the answer to implicitly 
stated information. 
c) Critical Reading, understanding and 
describing the general process of 
reading which  consist  of  four  things;  
sampling, predicting, confirming, and 
correcting. 
Gaining comprehension as the 
acquisition process requires communicative 
approach. Nunan (1989) explains that 
Communicative Teaching Learning 
Approach (CTL) through its development of 
innovative learning technique for contextual 
learning and student  center  learning  
purpose which involved the four skills of 
English for improving reading 
comprehension purpose designed to be a 
better approach for reading comprehension   
comparing   to   conventional 
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way which also supported by Dallmann et.al. 
(1982). Dallmann states that communicative 
is a suitable approach for reading through its 
discussion technique rather than paper and 
pencil technique. Related to students‟ 
problem of Grade Eight Students at SMPN 
20 Sigi in reading comprehension, 
Communicative Language Teaching is  
highly recommended for grade eight 
students. This also based on English 
teachers‟ experience at SMPN 20 Sigi on in 
class reading. CLT as the solution in reason 
of its properly asserting in curriculum which 
emphasizes on contextual learning and 
students center learning. 
Communicative Language Teaching 
Approach as has been stated previously is 
suitable for language learning nowadays, in 
reason of, it also regards listening and 
reading as  an  active  activity just  like 
speaking and writing, no longer passive 
activity as the past assumption to be the 
better which also supported by Murcia 
(2001). Murcia (2001) states that it is 
emphasized on need analysis as a starting 
point which is an important factor in the 
language curriculum development as 
Richards (2001) also confirmed that need 
analysis should be conducted in order to 
develop teaching strategy. This approach 
does not make an enormous change on the 
nature of language, the nature of goal, 
objectives, and the syllabus in Language  
teaching, and a search for appropriate 
methodology according to Richards (2001). 
In other words, this approach is fit for any 
strategies, method and technique, goal or 
objectives, and syllabus of language learning. 
That become the main reason for 
communicative language teaching approach 
is fit for classroom action research because it 
could solve students‟ problem but still based 
on the curriculum and syllabus. 
The implementation of 
communicative language teaching surely 
involves reading strategies for gaining 
comprehension through comprehension 
strategy instruction. This could be difficult 
for many teachers as well as for students, 
particularly because they were not taught  
this way  and because it is  a very 
cognitively demanding task so teacher should 
do well preparation.  Communicative  is 
suitable for reading in reason of it is an 
interaction  process  between  reader  and  the 
text, the form of interaction strategies 
determines the successfulness of reader to 
understand the text. 
Technique in communicative language 
teaching could be applied by role play, 
dialogue  or  any  other  technique  involved 
group or pairs activity. The point is the entire 
activities  placed  communication  as  the 
priority, certainty using authentic materials. 
The essential idea of CLT technique is 
communication as Banciu (2012) also affirms 
that communicative approach emphasizes the 
idea of an effective communication between 
the teacher and the students and focuses on 
language as a medium of communication, 
again the key word on this approach is 
communication.     Simply definition of 
Communicative  Language  Teaching  in 
relation to reading comprehension 
improvement could be streamlined as 
teaching reading  using  reading  strategies  
(skimming and scanning) to improve 
students‟ comprehension at three main level 
of reading comprehension (literal, inferential,  
and critical) communicatively. 
The reading competence involves on 
that criteria to guide teachers of English to 
focus on that competence particularly 
descriptive text. BSNP (Badan Standar 
Nasional Pendidikan) issued a guide line for 
reading competence as the preparation for 
National Examination into certain indicators 
as it follows: 
Students are able to determine: 
a. the general description/main idea of a 
paragraph. 
b. certain information / detail information/ 
implicit information/explicit information 
c.   the referring of a certain word/phrase  
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d. the communicative purpose of a 
descriptive text 
Based on Gudepu‟s research in 
implementing communicative language 
teaching for reading classes, communicative 
has benefit for reading in improving 
students‟ vocabulary, constructing 
unconscious learning through discussion, and 
arising students‟ interest in learning. 
Attractive reading text should be 
applied in learning process because it 
facilitates learner to arise their interest to 
reading, Cooper (2001) explains that using 
different kinds of text will accomplish the 
purpose of fulfilling the students‟ need.   
Hence reading text is divided into several 
types which is also based on the education 
regulation of Indonesian government but the 
most commonly for the students in grade 
eighth is descriptive text that needs to be 
understood well because this text will be 
continuously stated in every level at Junior 
High students until they accomplish their 
study. Firstly, we must understand the 
meaning of descriptive text. The text related 
to any kinds of description of anything, that‟s 
categorized as descriptive text. It is aimed to 
describe a person, a thing, a place, or an 
event so it is a kind of informative text 
(Aryanto:2009), It could be also defined as 
the text to identify a certain person, a thing, a 
place, or a special event then the writer deal 
on descriptive text. 
Djatmika and Isnanto (2013) deliberate 
types of descriptive text based on its essential 
characteristics that will be differentiated into 
two principal features of descriptive text; 
imaginative/impressionist descriptive text 
and factual/expository descriptive text.    The 
general overview explanation of descriptive 
characteristics based on Djatmika and 
Isnanto (2013) represented as follows.  
According to Djatmika and Isnanto (2013) 
primarily, generic structure of descriptive 
text is divided into three parts; title, 
identification, and description. Title is the 
structure that supposed to be organized for 
the whole text, hence only identification and 
description is belong to descriptive text. 
Alderson (2000) defines Skimming is a 
technique used for looking ideas in a 
passage, it is the ability to identify main idea 
which is needed for that also states on 
Queensland Curriculum (2010). Latif (2016) 
also supports this by categorizing the main 
idea as the general content involving part of 
reading. Latif also explains skimming cited 
from Widiatmoko as a quick read which is a 
blend of motor skills (eye movement) or 
visual capabilities with a person‟s cognitive 
abilities in reading. 
Scanning is commonly recognized as 
speed  reading, based on Latif (2016) cited 
from Haryadi. Latif (2016) explains that 
scanning is a technique to read quickly and 
directly in the target looking for specific 
information or particular facts of the reading. 
Alderson (2000) defines scanning as one of 
the ways in which people extract meaning 
from the discourse they see which is also 
declared in Queensland Curriculum  
Definition of Scanning (2010) that explain 
further that the finding of a specific detail in 
a text, readers do not need to understand and 
read the rest of the text. This technique 
absolutely assists learner in finding the most 
necessary information that guiding to 
understand the meaning of a passage because 
the final purpose of reading comprehension 
absolutely contributes to foreign language 
learner‟s optimal input in language 
acquisition process. 
 
METHODOLOGY 
 
Research Design 
The research design was classroom 
action research. The research used 
collaborative research as it was being 
exhibited on the way the researcher as the 
teacher in the classroom was being observed 
by another teacher while teaching in the class 
(Nunan:1992).   This research was also a 
reflective research collectively because it 
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needs collaborator as an observer along the 
research activity (Kemmis & Taggart: 1988).  
The observer takes a note of teacher‟s way of 
teaching, the students‟ response  and  
everything was going on theprocess of the 
research but still the researcher has the 
responsibility on the research. The focus of 
the research was to improve students‟ reading 
comprehension referring to the problem 
emersion which was performed in cycles. 
The research was conducted at SMPN 
20 Sigi where the researcher has been 
teaching English for almost seven years 
started from 2010 to present. The school is 
located at Beka village on Marawola region 
that‟s part of Sigi district area. 
Subject and Setting 
The research subject was the grade 
eight B students of SMPN 20 Sigi on 
academic period of 2016 – 2017. The class 
consist of 20 students: 12 boys and 8 girls.   
The students grouped into three parallel 
classes (VIII A, VIIIB and VIIIC).  The 
research was conducted in particular to the 
students of grade VIIIB. 
 
Research Procedure 
Basically, action research should be 
based on (a) problems (b). planning (c). 
implementing and observing, (d). reflecting, 
(e). revised planning, (f). implementing and 
observing II, and (g). reflecting II when it 
planned in two cycle but it continued if the 
problem could not be solved in cycle two, 
this classroom action research process was 
based on Arikunto (2013). 
 
The Implementation of Communicative 
 
Language Teaching Approach 
The researcher taught descriptive text 
using communicative language teaching 
approach as it was designed on the lesson 
plan at planning phase. This phase also 
aimed for gathering information needed 
through systematic  way  as  the  guideline  
and controlling activity of the research. This 
phase mainly consists of two activities. 
1) Researcher taught by applying 
communicative language teaching 
approach based on providing lesson plan 
deliberating into reading phases.  
 
Pre- Reading 
a)  Teacher provided a picture and questions 
related to the topic to gain students prior 
knowledge of the reading text before 
while reading activity. 
b) Teacher asked questions verbally then 
students directly answer these questions. 
 
While-Reading 
a)  Teacher deliberated a certain text related 
to the previous text then students should 
read this quickly then answer scanning 
and skimming questions verbally which 
categorized as the literal reading 
comprehension. 
b) Teacher asked students to read again 
carefully in order to answer inferential 
reading and critical reading questions. 
 
Post-Reading 
„Post-reading‟, learners were being asked 
some question to remind what have been 
discussed previously 
 
2) The collaborator observer examines the 
teaching and learning proses as a 
controlling whether it runs exactly as it 
was designed then took a note when there 
are several things needed to be revised. 
 
The researcher also determined 
criteria of success based on the research 
domain constraint. Since the research 
concern on reading comprehension through 
communicative language teaching approach, 
the criteria of success designed base on that 
as follows: 
1. The students‟ score on reading 
comprehension test could achieve the 
minimum criteria of success 70 (seventy) 
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for individual reading achievement after 
the score of reading questions being 
accumulated and computed. This standard 
indicates that students who get 70 up to 
100  categorizing  successful  for  reading 
comprehension certainty be ready for 
encountering national examination. 
2. The classical success should be 80 % 
(eighty percent) means that 16 out of 20 
students in the classroom should achieve 
the minimum criteria of individual success 
70 (seventy) on the achievement test. The 
rest of students who got below 70 
(seventy) endured the next learning 
process which is called “Tindak Lanjut” 
based on KTSP.   This process aimed to 
supervise students who are fail on certain 
or several criteria of the whole 
requirement criteria.   Students e taught 
only on the criteria which they are 
assumed to be fail. 
The achievement test provided five 
items based on descriptive requirements 
items for each literal reading, inferential 
reading, and critical reading comprehension. 
Question number 3,5,7,8, and 15 out of 15 
questions of achievement test belong to 
literal reading comprehension.  Inferantial 
reading questions were on  question  number 
2,4,9,11, and 14 while questions number 1, 6, 
10, 12, and 13 was designed to be a critical 
reading comprehension. This distribution 
would help teacher in diagnosing which parts 
of reading comprehension that most of the 
students encountering difficultness. 
The accumulation of a whole points of 
reading level comprehension used as 
determination point to decide whether 
students met the individual and the classical 
criteria of success. Each cycle provided an 
achievement test as the fourth meeting or on 
the last meeting of the cycle.  Students‟s 
achivement test result computed based on the 
assesing standar of KTSP, including the 
scoring rubric also based on KTSP. 
The result illustrated number of 
students who fulfilled the criteria of success, 
there was only 6 students out of 20 students 
got more than 70 even two of them got 100 on 
the grade point. In the percentage, only 30% 
students were in the criteria of success while 
others were unsuccessful. The result of each 
level comprehension was variant on each  of 
the cycle because the reading texts was 
different for each meeting therefore it 
influenced in students‟ performance on 
reading class. 
 
Cycle 1 
a) Literal reading comprehension 
The result illustrated number of students 
who fulfilled the criteria of success, there 
was only 6 students out of 20 students got 
more than 70 even two of them got 100 on 
the grade point. In the percentage, only 
30% students were in the criteria of 
success while others were unsuccessful. 
b).  Inferential Reading comprehension 
There were only 6 student getting the 
criteria of success which also means 
that 30% students were successful.  The 
result was exactly the same as the first 
level that two of them got a hundred on 
this level of comprehension. This result 
illustrated that there was a huge different 
range of students‟ ability on those two 
level because the six students got more 
than 70 points while the rest did not get it 
even far below it. 
c) Surprisingly a little bit different from the 
previous result, critical where students 
declaring their own opinion showed a stair 
of students‟ ability. None of students got a 
hundred but there were two students got 
around seventy, the highest was only 88 
and the lowest was 32 points.   Although 
the points were not in wide range but 
number of students who were on 
successful category showed unsatisfied 
result. 
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Based 
on 
three 
levels 
compr
ehensi
on, 
teache
r 
accum
ulate 
those 
result 
to be 
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final 
result.   
This 
result 
becam
e the 
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achiev
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of   
the   
entire   
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ng   
and 
learni
ng 
activit
y on 
the 
first 
cycle 
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ng to 
the 
criteri
a of 
succes
s.  
NUM 
 
INITIAL 
 
LIT 
 
INF 
 
CRT 
 
TOTAL 
GRADE 
POINT 
ACHIEVEMENT  
QUALIFICATION 
SUCCESFUL UNSUCCESFUL 
1 ADC 44 60 40 144 48  √ LOW 
2 ADS 48 64 52 164 54,66667  √ LOW 
3 AND 88 96 72 256 85,33333 √  VERY GOOD 
4 ASA 32 52 36 120 40  √ LOW 
5 DTH 88 100 84 272 90,66667 √  VERY GOOD 
6 FLS 100 100 80 280 93,33333 √  VERY GOOD 
7 HGA 48 36 44 128 42,66667  √ LOW 
8 INY 100 96 76 272 90,66667 √  VERY GOOD 
9 ALN 44 36 32 112 37,33333  √ LOW 
10 CSR 40 48 44 132 44  √ LOW 
11 FCR 36 52 44 132 44  √ LOW 
12 NBS 56 28 36 120 40  √ LOW 
13 RNS 36 32 36 104 34,66667  √ LOW 
14 SAR 48 48 48 144 48  √ LOW 
15 SLV 56 36 32 124 41,33333  √ LOW 
16 SYF 96 92 88 276 92 √  VERY GOOD 
17 YAN 40 48 44 132 44  √ LOW 
18 YUL 88 96 72 256 85,33333 √  VERY GOOD 
19 SYA 52 48 36 136 45,33333  √ LOW 
20 UMR 40 32 36 108 36  √ LOW 
 
Referring to the criteria of success that 
students must get 70 (seventy) on their 
individual result means that only six students 
were fulfilled the category which also 
confirmed that 30% students were achieved 
the minimum standard grade point. The 
percentage illustrated that the classical 
success did not fulfilled because it should be 
16 students out of twenty were on 70 to 100 
for individual scoring.  The criteria of 
classical success should reach 80% (eighty 
percent) counting from the number of 
students who got 70 (seventy) on the final 
result. Based on this result, the second cycle 
were conducted to fulfill the classical criteria 
of success. 
The caused of many students did not 
met the criteria of succes, students were lack 
of prior knowledge and vocabulary as 
explained previously. The whole weaknesses 
on the entire cycles implementation was 
concluded into several points:  
1)  The time allocation While-Activity on the 
first meeting was too limited so students 
did not have enough chance to discuss the 
answer clearly. 
2) The  homework should be changed 
because describing students‟ bedroom was 
difficult task to students. 
3)  Teacher did not pay attention to students 
who seems to be quiet in the class 
discussion, only to those who answer the 
questions actively. 
4) Teacher did not ask another student to 
repeated the answer when one students got 
the answer and declared it in classroom. 
5)  Teacher mostly used one paragraph text so 
that students get difficult when they did a 
task on the third meeting because the 
paragraph was too long comparing to the 
previous meetings 
 
Cycle 2 
a) Literal Reading Comprehension 
The result illustrated the improving 
number of students who fulfilled the 
criteria of success, there was 16 students 
out of 20 students got more than 70 
though none of them got 100 on the 
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grade point. In the percentage, it was 
80% of students were in the criteria of 
success  while others were unsuccessful.   
It meant that 80% students could answer 
the literal questions which meant that 
also meant students understand literal 
questions. 
b) The result also indicated improvement just 
like the first category, there were 16 
students  getting  the  criteria  of  success 
which also means that 80% students were 
successful. Although, the result was 
exactly the same as the first level but the 
point was different.   There were two of 
them got a hundred on this level of 
comprehension. 
 
 
c) Critical reading comprehension 
The critical reading was a little bit 
different though it also illustrated an 
improvement. The total number of 
students who got 70 were 17 students 
(85%) which means that the result number 
of students greater than the previous.   
This was an unpredicted result since in 
critical they need to declare their own 
opinion which was difficult to sudents to 
apply it properly.  The result of the three 
level indicated that inferential and literal 
were not easy for students to answer the 
question while critical which was 
conveying their own opinion and idea 
related to what they had red, performed 
better result comparing to those two level 
of comprehension in cycle two.   The 
result were based on the total number of 
students who were under unsuccessful 
category. 
 
 
NUM 
 
INITIAL 
 
LIT 
 
INF 
 
CRT 
 
TOTAL 
 
GRADE 
POINT 
ACHIEVEMENT  
QUALIFICATION 
SUCCESFUL UNSUCCESFUL 
 
1 
 
ADC 
 
92 
 
96 
 
80 
 
268 
 
89,3333 
 
√ 
  
VERY GOOD 
 
2 
 
ADS 
 
72 
 
64 
 
84 
 
220 
 
73,3333 
 
√ 
  
GOOD 
 
3 
 
AND 
 
84 
 
100 
 
88 
 
272 
 
90,6667 
 
√ 
  
VERY GOOD 
 
4 
 
ASA 
 
56 
 
92 
 
84 
 
232 
 
77,3333 
 
√ 
  
GOOD 
 
5 
 
DTH 
 
80 
 
96 
 
84 
 
260 
 
86,6667 
 
√ 
  
VERY GOOD 
 
6 
 
FLS 
 
76 
 
100 
 
92 
 
268 
 
89,3333 
 
√ 
  
VERY GOOD 
 
7 
 
HGA 
 
72 
 
88 
 
72 
 
232 
 
77,3333 
 
√ 
  
GOOD 
 
8 
 
INY 
 
72 
 
72 
 
84 
 
228 
 
76 
 
√ 
  
GOOD 
 
9 
 
ALN 
 
52 
 
48 
 
60 
 
160 
 
53,3333 
  
√ 
 
LOW 
 
10 
 
CSR 
 
72 
 
76 
 
68 
 
216 
 
72 
 
√ 
  
GOOD 
 
11 
 
FCR 
 
76 
 
72 
 
76 
 
224 
 
74,6667 
 
√ 
  
GOOD 
 
12 
 
NBS 
 
76 
 
80 
 
80 
 
236 
 
78,6667 
 
√ 
  
GOOD 
 
13 
 
RNS 
 
80 
 
100 
 
72 
 
252 
 
84 
 
√ 
  
GOOD 
 
14 
 
SAR 
 
72 
 
96 
 
84 
 
252 
 
84 
 
√ 
  
GOOD 
 
15 
 
SLV 
 
72 
 
68 
 
72 
 
212 
 
70,6667 
 
√ 
  
GOOD 
 
16 
 
SYF 
 
88 
 
96 
 
92 
 
276 
 
92 
 
√ 
  
VERY GOOD 
 
17 
 
YAN 
 
68 
 
76 
 
72 
 
216 
 
72 
 
√ 
  
GOOD 
 
18 
 
YUL 
 
88 
 
96 
 
84 
 
268 
 
89,3333 
 
√ 
  
VERY GOOD 
 
19 
 
SYA 
 
72 
 
92 
 
72 
 
236 
 
78,6667 
 
√ 
  
GOOD 
 
20 
 
UMR 
 
20 
 
28 
 
28 
 
76 
 
25,3333 
  
√ 
 
LOW 
Referring to the criteria of success that 
students must get 70 (seventy) on their 
individual result means that 18 students were 
fulfilled  the  category which  also  
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confirmed that 90 % students were achieved 
the minimum standard grade point. The 
percentage illustrated that the classical 
success was met the  criteria of success for  
classical requirement. The criteria of classical 
success should reach 80% (eighty percent) 
counting from the number of students who 
got 70 (seventy) on the final result.   Based 
on this result, the cycle stopped on the 
second cycle because the research reached 
the criteria of success. 
CONCLUSION 
The implementation of communicative 
language teaching approach through three 
phases of reading to comprehend descriptive 
text was succeeding in improving students‟ 
achievement particularly in comprehending 
the National Examination criteria of 
descriptive text. Students could find the main 
idea, finding explicit and implicit 
information, gaining the meaning of the text 
and recognizing the purpose of the text 
which divided into three level of 
comprehension; literal reading, inferential 
reading, and critical reading. The cycle 2 
final achievement result illustrated an 
improvement since 18 students (90%) met 
the minimum criteria of success. 
The implementation of communicative 
language teaching approach through three 
phases of reading descriptive text is effective 
in improving students‟ comprehension. The 
increasing number of students who reached 
the minimum standard of learning 
achievement in reading descriptive text 
indicated that the criteria of success in 
reading descriptive text achieved the target. 
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